David Eaves – Alderman Cogan
Scheme of Work for English
Year 5 Term 3 – Weeks 1 to 9

Background Information:

The class consists of 29 mixed ability pupils (16 girls, 13 boys).  The work is taken from the National Literacy Strategy suggested framework and as such follows on from the previous terms framework.
In reading 19 pupils are at level 4, 7 are at level 3 and 2 are at level 2.  The majority of the pupils are expected to be at 4a by the end of year 5 with the two at level 2 progressing to 3b.
In writing 9 pupils are at level 4, 17 at level 3 and 2 are at level 2.  The majority of pupils are expected reach level 4 by the end of the year with the two at level 2 progressing towards 3a.
Frequency and Duration of Lessons:

The English lessons take place 5 times a week with an extended literacy session available once a week.  The following timetable will be followed:
 - Monday 
11:00 – 12:00 (Lesson conducted by class teacher)

 - Tuesday 
10:10 – 10:45 

 - Wednesday
11:00 – 12:00

Ext Writing 
14:00 – 15:00

 - Thursday
11:00 – 12:00

 - Friday
09:20 – 10:45

This comes to a total of approx 5 hours spent teaching English by myself over a period of 8 weeks cumulating in 40 hours total teaching time.

Links to the National Curriculum Programme of Study:

The following units will be conducted throughout this scheme of work:
1. Narrative: Empathy / point of view

2. Choral and Performance Poetry

3. Narrative: Author style

4. Persuasion 1

5. Persuasion 2 (week one)

These units will incorporate several aspects of the National Literacy Strategy, see scheme for more detailed information.

Opportunities to Use ICT:

There will be varying opportunities to use ICT throughout the teaching of English during the term.  In particular ICT will be used for the following:

- Online dictionaries and word games


- Computer based spellings packages for lower pupils


- To find pieces of writing from different viewpoints


- To find examples of choral and performance poetry


- As a word processing tool for neat display work


- To watch examples of stories from different cultures

Cross-Curricular Links:

The unit on choral and performance poetry will fit in well with the DT, Music and Science units concerning sounds and how they are created / altered.  The unit based upon points of view will complement work being done in Geography and PSHE.  The work on persuasion will follow on from work conducted in Geography and leads onto work being conducted in PSHE and History.  
Key Vocabulary to be Introduced:

The following key vocabulary will be introduced or reinforced through the teaching of this scheme alongside a class dictionary of unknown words:

Dialect

Slang 
Dialogue

Journal

Culture

Tradition 
Perspective

Persuasion

Persuasive devices

Choral and Performance

Preposition

Apostrophe

Suffix and Prefix

Punctuation
Outcomes
The work will be assessed using the standard summative assessment sheets based upon the objectives as described within this scheme of work.  The schools unit assessment grid will also be filled in at the end of the teaching of this unit.  Individual assessment opportunities will be carried out as described on the plan for each week and children’s assessment will be carried out through observation in each lesson.

English: Mid Term Planner

School: Alderman Cogan CoE Primary School

	Class 5
	Year group - 5


	Term   3 – Summer


 Weeks 1 -  9
	Teacher – 
David Eaves



Miss Walker


	Phonics, Spelling and Vocabulary
	Grammar and 

Punctuation
	Comprehension and

Composition
	Texts



	Continuous work:
	Continuous work:
	Continuous work:
	Range:

	W1  to identify mis-spelt words in own writing; to keep individual lists (e.g. spelling logs); to learn to spell them;

W2  to use known spellings as a basis for spelling other words with similar patterns or related meanings; 

W3  to use independent spelling strategies, including:

· building up spellings by syllabic parts, using known prefixes, suffixes and common letter strings; 

· applying knowledge of spelling rules and exceptions; 

· building words from other known words, and from awareness of the meaning or derivations of words; 

· using dictionaries and IT spell-checks; 

· using visual skills, e.g. recognising common letter strings and checking critical features (i.e. does it look right, shape, length, etc.);
W13 to compile own class/group dictionary using personally written definitions, e.g. of slang, technical terms

	S1 to secure the basic conventions of standard English: 

· agreement between nouns and verbs;

· consistency of tense and subject;

· avoidance of double negatives;

· avoidance of non-standard dialect words;
S2 to understand how writing can be adapted for different audiences and purposes, e.g. by changing vocabulary and sentence structures; (Grammar for writing Unit 35)


	T8   to record predictions, questions, reflections while reading, e.g. through the use of a reading journal.

T6   to explore the challenge and appeal of older literature through:

· listening to older literature being read aloud;

· reading accessible poems, stories and extracts;

· reading extracts from classic serials shown on television;

· discussing differences in language used;

	Fiction and Poetry:
Novels, stories and poems from a variety of cultures and traditions; 
choral and performance poetry.
Older literature

Non-Fiction:

(i) persuasive writing to put or argue a point of view; letters, commentaries, leaflets to persuade, criticize, protest, support, object, complain

(ii) dictionaries, thesauruses, including I.T. sources



	Blocked work:
	Blocked work:
	Blocked work:
	Titles:
	Unit
	Wk

	W3  to use independent spelling strategies, including:

· building up spellings by syllabic parts, using known prefixes, suffixes and common letter strings; 

· applying knowledge of spelling rules and exceptions; 

· building words from other known words, and from awareness of the meaning or derivations of words; 

· using dictionaries and IT spell-checks; 

· using visual skills, e.g. recognising common letter strings and checking critical features (i.e. does it look right, shape, length, etc.);


	S3  to search for, identify and classify a range of prepositions: back, up, down, across, through, on, etc.; experiment with substituting different prepositions and their effect on meaning.  Understand and use the term preposition; (Grammar for writing Unit 42)


	T1   to investigate a range of texts from different cultures, considering patterns of relationships, social customs, attitudes and beliefs:

· identify these features by reference to the text;

· consider and evaluate these features in relation to their own experience;
T8   to record predictions, questions, reflections while reading, e.g. through the use of a reading journal.
Suggested speaking and listening emphases

· Relate relationships, attitudes and beliefs found in books to own experience.
	Range of novels, stories from variety of cultures and traditions
	Narrative: empathy / point of view

	1

	W4  to spell unstressed vowels in polysyllabic words, e.g. company, portable, poisonous, interest description, carpet, sector, freedom, extra, etc.; (Spelling bank p.52)

W11 to use a range of dictionaries and understand their purposes, e.g. dictionaries of slang, phrases, idioms, contemporary usage, synonyms, antonyms, quotations and thesauruses;

W12  to use dictionaries efficiently to explore spellings, meanings, derivations, e.g. by using alphabetical order, abbreviations, definitions with understanding; 

W13  to compile own class/group dictionary using personally written definitions, e.g. of slang, technical terms.


	S5   to revise use of apostrophes for          possession (from Y4 Term 1). (Grammar for writing Unit 27)

	T2   to identify the point of view from which a story is told and how this affects the reader’s response
T3   to change point of view, e.g. tell incident or describe a situation from the point of view of another character or perspective;

T7   to write from another character’s point of view, e.g. retelling an incident in letter form;

Suggested speaking and listening emphases

· Describe the view point of a character in a story.

· Retell story from a different viewpoint.

· Use collaborative talk to reflect on characters’ actions and feelings and predict future events.


	Range of novels, stories from variety of cultures and traditions
	Narrative: empathy / point of view

	2

	W5  to investigate and learn spelling rules:

· words ending in modifying e drop e when adding ing, e.g. taking; 
	
	T4   to read, rehearse and modify performance of poetry;

T5   to select poetry, justify their choices, e.g. in compiling  class anthology;

Suggested speaking and listening emphases:

· Perform poems, modifying performance after evaluation.

· Listen to and respond to others’ performance.

· Listen to and discuss language use in older poems.
· Use talk to edit and refine own poems.

	Range of choral and performance poetry
	Poetry


	3

	W5  to investigate and learn spelling rules:

· words ending in y preceded by a consonant change y to ie when adding a suffix, e.g. flies, tried - except for the suffixes ly or ing, e.g. shyly, flying; i before e except after c when the sound is ee, e.g. receive. Note and learn exceptions; (Spelling bank p.53-55)
W9  to understand how words vary across dialects, e.g. plimsolls, daps, sand-shoes, pumps.

	
	T6   to explore the challenge and appeal of older literature through:

· listening to older literature being read aloud;

· reading accessible poems, stories and extracts;

· reading extracts from classic serials shown on television;

· discussing differences in language used;
T11  to use performance poems as models to write and to produce poetry in polished forms through revising, redrafting and presentation.

Suggested speaking and listening emphases:

· Perform poems, modifying performance after evaluation.

· Listen to and respond to others’ performance.

· Listen to and discuss language use in older poems.

· Use talk to edit and refine own poems.

	Range of choral and performance poetry
	Poetry


	4

	W5  to investigate and learn spelling rules:

· words ending in modifying e keep e when adding a suffix beginning with a consonant, e.g. hopeful, lovely
W8  to identify everyday words such as spaghetti, bungalow, boutique which have been borrowed from other languages, and to understand how this might give clues to spelling

	
	T6   to explore the challenge and appeal of older literature through:

· listening to older literature being read aloud;

· reading accessible poems, stories and extracts;

· reading extracts from classic serials shown on television;

· discussing differences in language used;
T8   to record predictions, questions, reflections while reading, e.g. through the use of a reading journal;

T9   to write in the style of the author, e.g. writing on to complete a section, resolve a conflict; writing additional dialogue, new chapter;
Suggested speaking and listening emphases

· Listen to classic literature and discuss appeal and challenges.
· Discuss and explore changes in vocabulary used and make comparisons with modern text/and current language usage.


	Stories/novel from variety of cultures, traditions

Older literature
	Narrative: Author / Style


	5

	W5  to investigate and learn spelling rules:

· words ending in y preceded by a consonant change y to ie when adding a suffix, e.g. flies, tried - except for the suffixes ly or ing, e.g. shyly, flying; i before e except after c when the sound is ee, e.g. receive. Note and learn exceptions;

	
	T9   to write in the style of the author, e.g. writing on to complete a section, resolve a conflict; writing additional dialogue, new chapter;

T10  to write discursively about a novel or story, e.g. to describe, explain, or comment on it.

Suggested speaking and listening emphases

· Listen to classic literature and discuss appeal and challenges.

· Discuss and explore changes in vocabulary used and make comparisons with modern text/and current language usage.


	Stories/novel from variety of cultures, traditions

Older literature


	Narrative: Author / Style


	6

	HALF TERM WEEK – NO LESSONS


	W7  to recognise the spelling and meaning of the prefixes: in-, im-, ir-, il-, pro-, sus-; (Spelling bank p.57)

	
	T14  to select and evaluate a range of texts, in print or other media, for persuasiveness, clarity, quality of information;

T15  from reading, to collect and investigate use of persuasive devices: e.g. words and phrases: e.g. ‘surely´, ‘it wouldn’t be very difficult…’; persuasive definitions, e.g. ‘no-one but a complete idiot…’, ‘every right-thinking person would…’, ‘the real truth is…’; rhetorical questions ‘are we expected to…?’ ‘where will future audiences come from?’; pandering, condescension, concession etc.; ‘Naturally, it takes time for local residents…’; deliberate ambiguities, e.g. ‘probably the best…in the world’, ‘known to cure all…’, ‘the professionals’ choice’;

Suggested speaking and listening emphases

· Make brief oral presentation based on main ideas found in relevant passages.

· Take part in a class debate.

· Listen to a class debate, discuss and evaluate the effectiveness of the arguments presented.

	Leaflets
	Persuasion 1


	7

	W11 to use a range of dictionaries and understand their purposes, e.g. dictionaries of slang, phrases, idioms, contemporary usage, synonyms, antonyms, quotations and thesauruses; 

W12 to use dictionaries efficiently to explore spellings, meanings, derivations, e.g. by using alphabetical order, abbreviations, definitions with understanding; 


	
	T16  note-making: to fillet passages for relevant information and present ideas which are effectively grouped and linked;

T19  to construct an argument in note form or full text to persuade others of a point of view and:

· present the case to the class or a group;

· evaluate its effectiveness.
Suggested speaking and listening emphases

· Make brief oral presentation based on main ideas found in relevant passages.

· Take part in a class debate.

· Listen to a class debate, discuss and evaluate the effectiveness of the arguments presented.

	Leaflets
	Persuasion 1


	8

	W6  to transform words, e.g. changing tenses:-ed, -ing; negation: un-, im-, il-; making comparatives: -er, -est, -ish; changing verbs to nouns, e.g. -ion, -ism, -ology; nouns to verbs:-ise, -ify, -en; (Spelling bank p.56)


	S4    to use punctuation marks accurately in complex sentences;


	T12  to read and evaluate letters, e.g. from newspapers, magazines, intended to inform, protest, complain, persuade, considering (i) how they are set out (ii) how language is used, e.g. to gain attention, respect, manipulate;

T15  from reading, to collect and investigate use of persuasive devices: e.g. words and phrases: e.g. ‘surely´, ‘it wouldn’t be very difficult…’; persuasive definitions, e.g. ‘no-one but a complete idiot…’, ‘every right-thinking person would…’, ‘the real truth is…’; rhetorical questions ‘are we expected to…?’ ‘where will future audiences come from?’; pandering, condescension, concession etc.; ‘Naturally, it takes time for local residents…’; deliberate ambiguities, e.g. ‘probably the best…in the world’ ‘known to cure all…’, ‘the professionals’ choice’;

Suggested speaking and listening emphases

· Discuss the use of ambiguity in creating a persuasive argument.

· Use talk to collaborate in group or class letters, listening to and considering other viewpoints.


	Range of letters
	Persuasion 2


	9


