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Preamble
This essay of approximately 4700 words is being written in fulfillment of module 12404, assignment A.  To ensure data is kept confidential throughout this essay any schools referred to will use the following format:

- Teaching Practice 1 School:

TP1


This is a small village school with 80 pupils across the year range.  The class I 
taught consisted of 25 year 1 and 2 pupils.


- Teaching Practice 2 School:

TP2

A primary school consisting of 180 pupils in a middle class village area backing 
on to a council estate.  The class I taught consisted of 24 year 3 pupils.

- Teaching Practice 3 School:

TP3

A primary school consisting of 380 pupils in an area surrounded by council and 
housing estates.  The class I will  teach consists of 29 year 5 pupils.
Any pupils referred to explicitly will use the personal pronouns of he / she depending on gender.  The gender is referred to as this could be a factor that may affect their behaviour as discussed within the essay.  Any teacher described will also use the personal pronouns of he / she.  The gender is referred to as this may affect their teaching style and the reaction that the pupils within the class give them.
Essay One
Those awarded Qualified Teacher Status should “set high expectations for pupils’ behaviour and establish a clear framework for classroom discipline to anticipate and manage pupils’ behaviour constructively and promote self-control and independence.”  (Qualifying to Teach: Professional Standards for QTS, TTA, 2002, 12).

Carefully and critically discuss, with reference to your reading on classroom and behavioural management, how you would achieve this standard in your classroom.
Introduction
The topic of behaviour management within the primary classroom is highly discussed within the education industry. From academic studies down to day to day staff room discussions, concepts and theories about the subject are continuously highlighted.  There are a wide range of strategies and approaches based upon classroom and behaviour management and these in turn have a large number of views and arguments concerning them.  
The current atmosphere surrounding the topic is shown best by the following examples from Behaviour UK1 (a Department for Education and Skills supported website): a currently running poll on the worst problem within schools has classroom behaviour cited as the worst by a large margin;  the government has just proposed a new behaviour in schools initiative2 that includes £5 million of specialist curriculum material, training and group work to help promote positive behaviour in primary schools;  the Professional Association of Teachers are proposing plans that will install Webcams within classrooms as a means of managing behaviour3;  practical science lessons in 57% of UK schools have been stopped4 because of the fear of disruptive behaviour from pupils causing accidents;  Scotland are rethinking their teacher training courses5 to ensure that teachers have the necessary skills to deal with discipline issues and classroom management.
Chris Watkins (2000)6 has suggested contrary to articles like these that there is no actual evidence to support the atmosphere created but does however acknowledge that behaviour management within the classroom is vital and that teachers feel as if the problem is escalating.  This current climate of worry concerning behaviour management looks at one class of teacher in particular, Newly Qualified Teachers (NQTs).  This focus may be due to the fact that NQTs lack experience in classroom management7 or that less people were applying for teacher training posts because of classroom discipline worries.  
Another key factor that I considered to be important when investigating  classroom management was the gender issue.  Debra Myhill (2002) carried out research into this topic and found that although under achieving boys do misbehave within the classroom, the same misbehaviour was found in underachieving girls8. It seems therefore is not the gender that determines the behaviour but the attitude and ability of the pupil and so this essay will focus on these aspects of the child rather than their gender.
The teaching standard as described in the essay description is an attempt to ensure that NQTs are capable of achieving the discipline levels and positive behaviour as needed within the classroom and, as such, is the main focus behind this essay.  To achieve this the essay will focus on the points made within the standard and how, as an NQT with a class to teach, I can practically achieve the standard whilst achieving all of the other standards that must be met.  Several theories on behaviour and classroom management will be discussed before separating the main points from within the standard and applying these to both the theory and to achieving the standard in the classroom.  Some issues concerning inclusion within the classroom will also be looked at but these will be kept purely to the context of behaviour in keeping with the aims of the essay.  This discussion will then be followed by a conclusion of the main points made within the essay and my own personal opinions on all of the matters discussed.
Theories on Behaviour and Classroom Management
There are several theories based upon the process of setting a classroom framework for discipline and managing children’s behaviour and many of them incorporate aspects of each other.  They do however fall within seven main categories of strategy1, namely,  the limit-setting approach, applied behaviour analysis (formerly known as behaviour modification), cognitive-behaviourism, neo-adlerian theory, humanism, choice theory and systems theory.  All of these theories propose methods and frameworks with which behaviour can be managed within the classroom and all of them have strengths within certain areas.  As the theories are discussed I will try and highlight areas of the theories that I feel are their negative aspects or drawbacks before moving on in the next section to applying them specifically to the practical application of the standard required.

The limit-setting approach incorporates both the assertive and the positive discipline approaches.  These combine to give the theory that teachers are the rule makers within the classroom and therefore have the right to impose order on their students.  Part of this is based upon the fact that Jones, Canter and Canter (the originators of the theory) believe that students need adult role-models to set their boundaries and expectations.  To achieve this a teacher must use positive and negative consequences for both individuals and groups to ensure that the student goes along with the teacher within the framework.  An appropriate way for a teacher to encourage this cooperation would be to develop warm relationships with students and apply differing grades of consequences for repeated or serious misbehaviours.  
A positive aspect of this approach in classroom management for the NQT is that they can be secure within a clear framework of behaviour and discipline, there is a set of rewards and punishments for them to fall back to in times of misbehaviour.  This framework will however negate the self control and independence of the pupil as an individual by forcing them to keep to a rigid set of rules and regulations that they may not agree with.  A balance between the elements of control and independence is called for within the standard and that is where I believe the main flaw in the limit-setting  theory lies.
The applied behaviour analysis theory (ABA) instead looks at the child’s attitude rather than the teachers and proposes that a child continues a behaviour because it fulfils its purpose, it gains the child the thing they are after.  To stop the child repeating the behaviour to obtain their reward the theory proposes that you must either reward an alternative behaviour or punish the behaviour you wish to modify.  This works on a sliding scale where to increase a kind of behaviour you give it a positive reward and to decrease its occurrence you must follow it up with a negative consequence.  Certain antecedents (such as environment and artefacts) may also affect the rate of behaviour and should be taken into account during the planning of consequences.  When following this theory within the classroom and applying these rewards or punishments the teacher must keep in mind the amount with which they are applying control to the student and also the extent to which they are interrupting the class teaching that must take place alongside the consequences.
A problem with this theory in practice is that it would be difficult to plan for any kind of classroom framework or anticipate any instances that may occur.  Each case of misbehaviour would have to be looked at to see how an appropriate reward may be given for that one instance, when in practice a single child may have several types of misbehaviour that all stem from the same cause that cannot be altered by any amount of punishment or reward.  This method of viewing the child as a salivating dog (Pavlov’s behaviourist conditioning experiments, 1900 – 1926) does not hold up within the classroom where it is a clear that a child can not be conditioned into a behaviour and, even in the instances where it may be possible, the negative consequences of the conditioning would prove difficult to be assessed or even associated. 
One thing that ABA does not do is view the pupils as independent people that have thoughts and feelings that may affect their behaviour.  Cognitive-behaviourism attempts to combine ABA with this view of students as thinking (cognitive) individuals and because of this incorporates a pupils self esteem, development, class, motivations and emotions within its principles.  To take account of a pupils thoughts and feelings they must be given an active role within the disciplinary framework and consequence setting.  A key advantage to this theory therefore is that it promotes a pupils self-control and independence without giving up on a framework of discipline.  A disadvantage is that, because it involves pupils thought processes and emotions, it is difficult to declare a set method of procedure or theory, a set of different strategies and models of management must be considered to ensure all pupils are included.  An NQT may find this theory useful however when deciding upon a behaviour framework with the class, both in terms of interacting with the class as a whole and setting up their role as teacher alongside setting up a framework that the children are more likely to respond to and work under.
The neo-adlerian branch of theory also takes a more cognitive approach to behaviour management and is closely linked with a pupils feeling of inclusion within the classroom.  It proposes that a pupil misbehaves when they feel discouraged, they feel discouraged if they feel like they do not belong and this behaviour is merely an inappropriate attempt at getting included within the group.  To counter this feeling of exclusion cooperative friendships and relationships must be built up by the class teacher within the classroom and pupils can be guided towards an inclusive and more appropriate behaviour by the teacher identifying their goal in misbehaving.  The pupil’s goal can be one of four things: attention, power, revenge or withdrawal2.  It is up to the teacher to assess which of these is being sought out and to provide an alternative appropriate behaviour for the pupil to use to achieve their goal.  This theory ties in quite well with the principles of cooperative learning as these attempt to build up a whole class atmosphere of inclusion and learning that are thought to need improving within schools.
In contrast to the limit-setting approach the humanist theory proposes that instead of the teacher imposing a set of rules and guidelines upon a class from above, they must become a facilitator in a democratic relationship with the pupil.  This facilitation should enable the teacher to balance what the pupil needs to know, with what they are interested in and this in turn will encourage positive behaviour and achievement.  Behaviour management within this approach is concerned with a problem solving process rather than a punishment and is aimed at making sure the issue is resolved for all parties through a feasible solution.  A drawback with this theory for an NQT is that there is no clear framework for discipline, it is presumed that children will behave if they are interested with the subject.  As a teacher however it is very difficult to excite every pupil within the class for every subject and so misbehaviours will be guaranteed to occur.  It is undoubted that if children are interested in a topic or lesson they will behave better and learn more but a problem would arise when dealing with children obstructing others learning in subjects that they themselves are not interested in.  Also with no negative consequences to their behaviour the teacher is fully reliant on having a class of pupils mature enough to control themselves and respect others, a situation I have yet to witness within a primary or secondary classroom.
Some people however found that the humanism and cognitive theories are limited within their given boundaries and so choice theory (Glasser, 1998) was created to build upon these.  The cognitive aspect of the theory involves the belief that pupils behave as they do out of choice, if they believe that a particular choice of action will meet their needs then this is what they will do.  If a pupil makes what is deemed an incorrect choice of behaviour by the teacher, they must make it possible for the pupil to make better choices by providing alternatives so that other pupils rights are not violated.  The theory also links in with the humanist view that the curricula should be relevant to and able to captivate the children’s interest.  This relevance is seen to be meeting the students needs and therefore negating their need to misbehave or make inappropriate choices.  To incorporate this within the classroom, choice theory proposes one major factor that teachers need to change, that is, the move from bossing students (the limit-setting approach) to leading them.  

The final type of strategy to be discussed is systems theory, this differs in one major aspect from the others, it is concerned with group interactions and relationships rather than the individual pupil.  This is something touched upon by other theories (particularly the neo-adlerian theory where pupils crave inclusion within a group) but is highlighted within systems theory by the focus being on the patterns of interaction within the classroom, whole school and a child’s home life.  Instead of being concerned with a single incident of misbehaviour, systems theory looks at repetitions of behaviour and which of the classroom interactions are causing these.  To change the behaviour the teacher must change the interaction or, perhaps more simply, Albert Einstein explains that ‘You cannot solve the problem with the same kind of thinking that has created the problem.’3  To achieve this change four different types of system theory are available for teachers to use within the classroom dependent upon which interactions they are trying to improve.
As is the case with theories in any topic, these theories themselves are not perfect methods of ensuring behaviour within the classroom (highlighted by the fact that there are seven different theories all with many branches).  To use one of these theories in exclusivity of any other would be a mistake within any classroom as they fail to take into account one or many of the following:  an individual pupils personality, background, mental ability and maturity; the teachers own teaching style and role in which they feel comfortable; the whole school method of discipline and framework for classroom management that the children have progressed through and the fact that classrooms are a changing environment, to this date I have never seen an identical lesson or style that has produced identical reactions from the children.  
The practicality of these theories therefore is dependent upon several factors and their use will vary according to situation.  I will now discuss these theoretical aspects in the light of the QTS standard and the practicalities of classroom management. 

The Standard and its Application Within the Classroom

I believe that the standard as given covers four main criteria:  setting high expectations for pupils behaviour; establishing a clear framework for classroom discipline; to anticipate and manage pupils behaviour constructively and to promote pupil self control and independence.  To ensure achievement in each of the four main criteria within my classroom will involve a combination of the theories discussed already, my personal experience and observation of classroom management from teaching practices and further research into behaviour management within the classroom.  These three research areas are the aspects that will be covered within the following section by looking at each of the sections of the standard as described above.
When setting high expectations for pupils behaviour it is important to ensure that I am clear in my own mind as to what these expectations are.  As Sue Cowley (2003) states:  

Students seem to be instinctively aware of vulnerability and uncertainty in their teachers. …  You should be so certain of what you want from your students, that there is no room for them to argue … and if your students do misbehave, this should be treated with a suitable level of amazement and surprise: are they really defying your expectations?!1 

Realistically setting expectations is a difficult process that involves taking into account the year group and background of the class that I will be teaching, along with the expectations that the children will have had in the past.  In TP3 for example it is realistic that I can expect the children to abide by the school’s behaviour policy that states simple classroom promises such as walking into the classroom and sitting down quietly2.  Alongside this policy I will also incorporate my own expectations based upon my previous interactions with the class that have allowed me to adopt a somewhat humanistic approach.  I have been able to set myself up as a facilitator and become aware of their personalities, character traits and  their own personal expectations of what they are permitted to ‘get away with’.
It is also important that I share my expectations for behaviour with the children in order for them to have a boundary that they know they are not allowed over.  Interestingly Mathieson and Price (2002) contend that behaviour expectations should fluctuate throughout the year along with the phases of the school year3, an important point when considering pupils as changing and independent people.  Times such as transitional periods, either between year groups or changing teachers, are particular periods when behaviour expectations may need altering in order to set them realistically.  Whilst on TP1 I have seen this standard applied within the classroom, the pupils were aware of the expectations of the class teacher who in turn seemed shocked when they were broken, even more convincingly, the class themselves placed the teachers expectations upon each other and mimicked her response when they were broken.  
It is also important to remember within these class expectations to remain positive4.  A positive expectation of a class is far more likely to get the result of positive behaviour than a negative expectation, a good example here would be the statement:  “I’ve got some hard work planned for today, but I know you’ll be able to listen and get it all finished.” This way of thinking also fits in with the Spiritual and Moral Development Guidelines (Sept 1995) for schools set up by the School Curriculum and Assessment Authority which states that ‘expectations governing classroom behaviour should be directed towards provision of a positive working environment.’5
One of the main strategies proposed to NQTs is that of establishing a framework for dealing with classroom discipline.  TeacherNet (a DfES funded website) proposes the preventative measure of creating a set of rules for the classroom with the class at the start of term6, this very much follows the cognitive-behaviourist theory which also incorporates pupils decisions within a clear disciplinary framework.  When looking at a class framework for discipline I think it is also important to include the whole school approach that is being used as this will allow the pupils feel some ownership over what are familiar rules.  In the case of my next teaching practice I would discuss with the class the sanctions framework as detailed in the teacher’s handbook and how they feel and react to them.  Any problems with, or improvements upon, these could be used within the classroom without disrupting the whole school policy but simultaneously allowing for a clear framework of discipline to be set up that is individual to the group of children being taught.
I have seen a framework for discipline being used, and have used the same one personally, to good effect whilst on TP2.  The classes agreed upon rules were presented on the wall by the children for all to see and whenever a child chose to break the agreed upon framework then they could be called up and sanctioned according to the agreed system.  This served to depersonalise the behaviour from the child and show them that it is their behaviour that is unacceptable and not themselves.   This is in line with the neo-adlerian theory that a child’s misbehaviour is linked to their feelings of inclusion within the group, if they feel that steeping outside the framework is likely to exclude them from the group then they are less likely to misbehave.
The ability to manage pupils behaviour constructively based upon this clear framework for classroom discipline is another important factor within any classroom.  The ability to manage behaviour constructively compared to merely managing it is the difference between crowd control and teaching7.  The humanistic approach to behaviour management is theoretically the most positive as every instance of misbehaviour is discussed through to a constructive solution for all of the people concerned but as previously discussed this may not be the most practical aspect within the classroom.  
A balance between positively dealing with a misbehaviour and getting on with the lesson is needed and the limit-setting approach allows this by setting up both positive and negative consequences of behaviour.  Incorporating a cross between these two theories would be most constructive for the class as a whole and also the most practical within the classroom.  This in practice means creating a framework that allows an instant consequence of an action but also a feedback and discussion process, separate from the lesson, to solve the problem before it is repeated.  In extreme cases of Emotional and Behavioural Disorders (EBDs) a functional behavioural assessment is recommended8 to be able to constructively deal with that pupil on an individual level.
Providing behaviour choices is a commonly used tactic and a recommended strategy within this section of classroom management.  As discussed within the choice theory a pupil needs an alternative choice to make in order for their misbehaviour to be avoided, and this is a useful tool when anticipating and managing a pupil’s behaviour in the classroom, if they can be given an option before they have to be sanctioned then this can be rewarded and reinforced to constructively deal with the situation. An important factor within this approach is the language used by the class teacher, if they phrase their requests and warnings in an appropriate manner then misbehaviours can be avoided.  The Guardian (01/2004) attempts to give some practical advice to new teachers:

The language a teacher uses is important. Simply changing "please" to "thanks" at the end of an instruction is very effective. "Please" implies there is an option; "thanks" indicates that compliance is not only required but also expected. The latter conveys that the teacher has faith in the pupil to choose the right action.9
This shows how even the smallest of a teachers actions can have a consequence within the classroom and without having a clear framework that incorporates this use of choice and language then it is likely to be missed within a teachers busy lesson.  Within my own classroom I would attempt to highlight the language that I use in terms of the framework and expectations, combining both of these with the choice factor that a pupil has when deciding whether or not to misbehave.
All of these factors and strategies of classroom management would automatically bring in the promotion of a pupils self-control and independence.  Additional strategies that may be considered to enhance these aspects include strategies such as individual action plans, whole class accountability, enhanced choice availability for individuals, a rewards structure chosen by pupils and school council.  In TP2 the class teacher and I coordinated an individual action plan with three of the more challenging pupils within the class.  This involved the child having an independently chosen jigsaw of which they could earn a piece for good behaviour in a lesson.  At the end of the day the jigsaws could be exchanged for a free activity of the pupils choice (in this case LEGO).  An example of an instance where a framework can be given by a teacher and used to great effect whilst still promoting self-control and independence.  
Conclusions
The standard as given by the TTA within this essay abstract is a highly concentrated breakdown of a very large topic that involves nearly all aspects of teaching in one form or other.  Throughout this essay I have looked at several theories concerning this topic alongside the practical aspects of teaching I have experienced and both of these areas have then influenced my ideas on how this standard would be achievable within the classroom.

When looking at the theories it was clear that is not possible within a diverse and varied classroom or school to follow any single theory to its full extent.  Combinations of theories tended to produce more practical aspects of teaching that could be utilised within the classroom.  In particular I found the combination of cognitive-behaviourist with neo-adlerian theory useful when considering ways of setting up a whole class framework for discipline.
Another useful combination of theories occurred when planning ways to constructively deal with pupils behaviour in the practical environment of a classroom lesson.  By using aspects of humanist and limit-setting approaches an individuals needs can be accounted for along with the continuation of the lesson and the constructive management of the target child’s behaviour.  Within this context of constructive behaviour management the teaching aspects of language use and planning were also discussed.  Both of these are vital tools I can use when teaching as they allow clear anticipation of a child’s behaviour without distracting from the important task of helping the pupil to learn.
When utilised properly the first three sections of the standard will guarantee that a pupil’s self-control and independence are taken account of.  Each pupil must be looked at individually alongside the class as a whole before deciding upon any behaviour strategy or classroom framework.  This is to ensure that any plans and strategies made will be working to their full extent within the classroom and allowing myself as a teacher to have a fun time with the children in helping them learn.

For myself and any teacher I would recommend finding out as much as possible about a class before teaching them, what they are used to, the type of class and individuals they are, how they respond to different strategies and their ability to coexist within the classroom.  All of these aspects of their background and behaviour will help in planning an appropriate strategy that fulfils the standard as set out in the Professional Standards for Qualified Teacher Status.
Lastly whilst researching this essay and investigating the theories and strategies behind behaviour and classroom management it has become clear that this field is a large and varied topic about which there are many valuable areas of discussion.  By no means have all of these even been mentioned within this essay of the extent to which they deserve.  To explore further into this interesting topic (highly recommended for any NQT, prospective teacher or teacher aiming to keep one step ahead) then I would suggest further research into the following topics of classroom and behaviour management:  Whole class policies within the classroom, pupil achievement and behavioural difficulties, types of sanctions and rewards available to be used by the teacher, teaching styles and their effect on behaviour, classroom layout, types of misbehaviour within children and their causes.
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‘The best tactic is to not smile for at least three months, have you not heard of the saying, “never smile before Christmas,”  it’s true!’

Waugh, D. (2003)
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